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Our Learning Outcomes

• Awareness of work occurring nationally with 
Degree Qualifications Profile and Tuning

• Describe the initiatives and relationship to 
LEAP

• Relationship between DQP and Texas Core

• Apply alignment principles and scaffolded
learning between degree levels

• Develop action plans



Who is with us today? Teams? 
What are responsibilities? Interests?

What initiatives are underway at your 
campus? 

What are the LEAP activities/assessment 
concerns on your campus(es)? 

Whose who?



Questions

What questions do you bring with you 
today?

What would you like to accomplish?



The DQP and Tuning

What are they?
How can we LEAP with them?



6 Foundational Principles

• Coherent, intentional pathways
• Sequenced, integrated learning
• Transparency and portability
• Quality assurance
• Inclusion and equity
• Collaboration

It’s all about students!



From the Faculty Perspective . . .

DQP/Tuning has compelled faculty “to 
think collectively about the course 

sequence and program as well as degree in 
ways we never had before.”





It’s Not

A Dairy Queen Parfait



It’s Not

The Daily Quorum Protocol



WHAT DOES A

A DEGREE REPRESENT?

seat time?

Carnegie credit hours?

grade point averages?

required courses?

clinical hours?

What do degrees represent 
in terms of learning?

All of these suggest what degrees 
represent in terms of numbers.



The Degree Qualifications Profile

What is it?

A learning-centered effort to define in explicit 
terms what degrees should mean, irrespective 
of discipline, in three distinct levels (associate, 
bachelor’s, master’s) in five areas of learning

What should graduates know and be able to do?



605 institutions are using the DQP/Tuning

• 37 MSIs

• 222 publics

Used for…

• Transfer

• Assessment

• Program review and development

• General education

• Co-curricular learning

• Curriculum mapping and revision

• Accreditation

What’s been done with it?
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Organization of the Profile

Five areas of learning

• Specialized knowledge

•Broad and integrative knowledge

•Intellectual skills

•Applied and collaborative learning

•Civic and global learning

Shown as interrelated, not discrete



• Analytic inquiry

• Use of information resources

• Engaging diverse perspectives

• Ethical reasoning

• Quantitative fluency

• Communicative fluency

Intellectual Skills
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For Example

Engaging Diverse Perspectives



At the associate level, 

the student describes how knowledge from different 
cultural perspectives would affect his or her 
interpretations of prominent problems in politics, 
society, the arts and/or global relations.

✔A basic informed application
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At the bachelor’s level, 

the student constructs a cultural, political, or technological 
alternative vision of either the natural or human world,
embodied in a written project, laboratory report, exhibit, 
performance, or community service design; 

defines the distinct patterns in this alternative vision; 

and explains how they differ from current realities.

✔A creative undergraduate project
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At the master’s level, 

the student addresses a core issue in his/her field of study 
from the perspective of a different point in time or a different 
culture, language, political order, or technological context, 

and explains how the alternative perspective contributes to results 
that depart from current norms, dominant cultural assumptions, or 
technologies—

demonstrated through a project, paper, or performance.

✔A focused professional application
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Let’s Pause a Moment. . .

What needs clarification?





Cosmic Harmonics

It’s Not



Tuning to A 330

It’s not, but it can be LIKE



Tuning up an engine

It’s not, but it can be LIKE



What is Tuning?

A collaborative, faculty-driven process that identifies 
what a student should know and be able to do in pursing 
a chosen discipline and at completion of that degree by:

• Defining competencies & core concepts

• Identifying learning outcomes

• Identifying a progression of learning within those 
outcomes

Associate’s

Bachelor’s

Master’s
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Define

Discipline Core

Map Career

Pathways

Consult

Stakeholders

Hone

Discipline Core

Implement

Locally

Draft general degree profile
Identify core concepts
Draft competency statements
Draft observable student learning outcomes

Research student career destinations
Develop career pathways map

Identify stakeholders
Draft survey instruments or focus group protocols
Gather stakeholder input

Review stakeholder feedback
Review discipline core in light of feedback

Identify departmental assets/priorities/missions
Emphasize departmental distinctiveness
Write degree specifications for each degree level

Pieces of 
a Tuning 
Initiative



Clear pathways to degree



Clear pathways to degree

FRESHMAN YEAR

First Semester (Fall) Second Semester (Spring)

SCH SCH

MATH 2413 Calculus I 4 MATH 2414 Calculus II 4

CHEM 1300  General Chemistry 3 PHYS 2325 University Physics I 3

CHEM 1111 Chemistry I Laboratory 1 PHYS 2125 University Physics I Laboratory 1

ENGR 1201 Introduction to Engineering 2 ENGR 1304 Engineering Graphics 3

XXXX #### Texas Core Curriculum Requirement 3 MATH 1316 Plane Triginometry 3

XXXX #### Texas Core Curriculum Requirement 3 XXXX #### Texas Core Curriculum Requirement 3

Semester Credit Hours 16 Semester Credit Hours 17

SOPHOMORE YEAR

First Semester (Fall) Second Semester (Spring)

SCH SCH

MATH 2415 Multi-Variable Calculus (Calculus III) 4 MATH 2320 Differential Equations 3

ENGR 1307 Plane Surveying 3 PHYS 2326/2126 University Physics II/Physics II Lab 4

ENGR 2301 Engineering Mechanics: Statics 3 or   ENGR 2305/2105  Electrical Circuits I/Circuits I Lab

ENGR 2304 Programming for Engineers 3 ENGR 2302 Engineering Mechanics:  Dynamics 3

   or   COSC 1436/1336  Programming Fundamentals XXXX #### Texas Core Curriculum Requirement 3

XXXX #### Texas Core Curriculum Requirement 3 XXXX #### Texas Core Curriculum Requirement 3

Semester Credit Hours 16 Semester Credit Hours 16

Course Course

Course Course



Early support for career identification



Multi-Institutional
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Discipline 
Core

Research 1

Comprehensive

Community College



Degree Specifications

Institution Name & Department

Degree Name

• department’s philosophy as it relates to specific degree levels and/or a more 
general statement about the nature and purpose of the degree.

Purpose

• the distinctive features of the degree track, including disciplines and featured 
subject areas, general and specific focuses, etc.  

Characteristics

• summary of career pathways and potentially specific destinations of the degree 
program’s graduates.

Career 
Pathways

• department’s particular learning/teaching approachesEducation Style

• program-level learning outcomes
Program 

Competencies 
& Outcomes
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Degree Specification

Degree 
Specification

Tuned 
Discipline 

Core

Departmental 
Resources

Departmental 
Priorities

Institutional 
Priorities

Institutional 
Mission

Student 
Populations
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Individual departments and 
programs incorporate the 
honed core into their own 
institutional and curricular 
contexts, preserving 
uniqueness and autonomy.



Tuning to A 330

How it’s LIKE



Tuning up an engine

How it’s LIKE



Like Tuning an Engine

Degree 
Specification

Tuned 
Discipline 

Core

Departmental 
Resources

Departmental 
Priorities

Institutional 
Priorities

Institutional 
Mission

Student 
Populations



Let’s Pause a Moment. . .

What needs clarification?



The DQP

Offers a degree 
qualifications profile –
exclusive of discipline-by-
discipline qualifications

Describes a product (the 
degree) but implies a 
process (general education 
to a major)

An institutional process 
across disciplines

Tuning

Invites disciplinary 
qualifications profiles –
consistent with degree-level 
qualifications

Describes a process (general 
education to a major) but 
implies a product (the 
degree)

A discipline-by-discipline 
process across institutions 

DQP and Tuning



Proven 
Strategies



LEAPing with DQP/Tuning

• Essential Learning—Tuning engages faculty in defining essential and aligned 
learning in disciplines and programs, benchmarked to the alignment of DQP.

• Principles of Excellence—DQP provides reference points for aligning learning 
within and across programs for an integrative education, while Tuning 
describes integration in programs.

• High-Impact Educational Practices—DQP encourages alignment HIPs, while 
Tuning provides faculty with opportunity to reflect on use of HIPs aligned to 
essential learning.

• Authentic Assessments—Tuning and DQP promote alignment of pedagogies 
and assignments to essential learning outcomes.

• Inclusive Excellence—Tuning and DQP help students to build learning over 
time in aligned pathways that demystify the college experience.



LEAPing with DQP/Tuning

• Essential Learning—Tuning engages faculty in defining essential and aligned
learning in disciplines and programs, benchmarked to the alignment of DQP.

• Principles of Excellence—DQP provides reference points for aligning learning 
within and across programs for an integrative education, while Tuning 
describes integration in programs.

• High-Impact Educational Practices—DQP encourages alignment HIPs, while 
Tuning provides faculty with opportunity to reflect on use of HIPs aligned to 
essential learning.

• Authentic Assessments—Tuning and DQP promote alignment of pedagogies 
and assignments to essential learning outcomes.

• Inclusive Excellence—Tuning and DQP help students to build learning over 
time in aligned pathways that demystify the college experience.



LEAPing with DQP/Tuning

DQP & Tuning help faculty and their institutions to 
implement LEAPs core elements in ALIGNED and 
integrative ways that bridge the siloes within and 

among institutions.



LEAP Texas

• Leverage the Texas Core Curriculum for overall 
improvement in undergraduate education

• Create capacity for large-scale, inter-
institutional collaboration in robust and 
authentic assessment

• Embed high-impact practices in curriculum

http://leaptx.org/

http://leaptx.org/


LEAP Texas

• Improve general education

• Facilitate authentic assessment

• High-impact practices

• Advance inclusive excellence

• Address underserved student achievement

• Develop outreach plans

http://leaptx.org/

http://leaptx.org/


Set of skills to master in a variety of disciplinary 
settings including:

Critical Thinking

Communication Skills

Empirical and Quantitative Skills

Team Work

Social Responsibility

Personal Responsibility 

Texas Core Alignment



Focus on coherent general education knowledge 
and skills needed by all students

Make assessment and evaluation more relevant 
to the skills and knowledge needed by students

All courses must be aligned with the description 
of at least one of the 8 FCAs 

Texas Core Alignment



Texas Core 
Critical Thinking Skills (CT) - creative thinking, innovation, inquiry, and 
analysis, evaluation and synthesis of information

Communication Skills (COM) - effective development, interpretation and 
expression of ideas through written, oral and visual communication

Empirical and Quantitative Skills (EQS) - manipulation and analysis of 
numerical data or observable facts resulting in informed conclusions

Teamwork (TW) - ability to consider different points of view and to work 
effectively with others to support a shared purpose or goal

Social Responsibility(SR) - intercultural competence, knowledge of civic 
responsibility, and the ability to engage effectively in regional, national, 
and global communities

Personal Responsibility (PR) - ability to connect choices, actions and 
consequences to ethical decision-making 



Share with the group



Mere enumeration of core objective components 
are not sufficient documentation – need 
documentation useful to others to show how a 
course aligns with the goals and how it will 
implement the intended goals – integrated into the 
course

• http://www.thecb.state.tx.us/reports/pdf/6003.p
df?CFID=26576384&CFTOKEN=40550726

Alignment 

http://www.thecb.state.tx.us/reports/pdf/6003.pdf?CFID=26576384&CFTOKEN=40550726


Method of assessment is determined by the 
institution

VALUE rubrics

But…targets and attainment of benchmarks are 
measured in the aggregate, across the student’s 
entire core and not for each course – assessment 
can take into account all core courses, or degree 
program courses where students demonstrate 
learning

Assessment 



AlignmentAlignment 

Alignment occurs at various levels with:
State
Employers
General education
Degree program
Co-curricular
Courses
Assignments
Student expectations
Transfer institutions



BREAK



Curriculum Mapping and AssignmentsCurriculum Mapping and Assignments 



Curriculum Mapping: The Process

• Two-dimensional matrix in which faculty 
identify courses on one axis and outcomes on 
the other

• Is it an individual process or one of consensus 
building?

• If two faculty members individually mapped 
the curriculum would they end up with the 
same map?







Share

• Have you done curriculum mapping?

• What was the process?

• What have you done with the map since?



Implications

• While seemingly a very straightforward process, 
there are many assumptions behind this 
potentially “simplistic task”

• What assumptions do we have about alignment 
and where our students learn?

• Is there agreement on what the outcomes mean?

• What is standard of alignment to say the 
outcome is addressed and met? 



Why do curriculum mapping?

What are we hoping to achieve through mapping the 
curriculum?

– Alignment (within a program, between general education 
and institutional goals, etc.)

– Identifying where and how particular outcomes are 
expected, explicitly taught for, and assessed (Ewell, 2013)

– Backwards design the curriculum

– Understand the nature and role of course pre-requisites

– Mapping as a lens – it is a way of seeing organizational 
structure 



Uses of Curriculum Maps

• Provide an overview of the structure of the curriculum 
and the contribution of individual courses to the goals 
of the program 

• Identify program strengths - student learning outcomes 
that are thoroughly addressed 

• Help departments identify gaps (learning outcomes 
that are addressed by only a few courses) 

• Suggest whether students take courses in an optimal 
sequence 

• Advising tools that provide students with an overview 
of the role of each course in the curriculum and why 
some courses should be taken in a particular order.



What else can be mapped?

• Spatial elements: GIS Communication 
• Content
• Structure
• Course-taking patterns
• Assignment timing
• Co-curriculum – just ask career services mock 

interviews

• Where does learning happen? Does a curriculum map 
inherently assume academic affairs at the expense of 
student affairs or other institutional elements?
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Content

SLO 1:  Disciplinary knowledge 

base (models and theories)
Exam Questions Exam Questions Exam Questions Exam Questions Exam Questions

Capstone 

Portfolio

SLO 2:  Disciplinary methods Exam Questions Exam Questions Exam Questions
Capstone 

Portfolio

SLO 3: Disciplinary 

applications
Exam Questions Exam Questions Class Project Term Paper

Capstone 

Portfolio

Critical Thinking

SLO 4: Analysis and use of 

evidence
Term Paper Lab Paper

Class 

Presentation
Term Paper

Capstone 

Portfolio

SLO 5:  Evaluation, selection, 

and use of sources of 

information

Annotated 

Bibliography
Term Paper Lab Paper Term Paper

Capstone 

Portfolio

Communication

SLO 6:  Written 

communication skills

Reflection 

Essays
Lab Paper Term Paper Term Paper

Capstone 

Portfolio

SLO 7:  Oral communication 

skills

Class 

Presentation
Poster Session

Class 

Presentation

Class 

Presentation

Integrity / Values

SLO 8:  Disciplinary ethical 

standards

Reflective 

Paper

IRB/ACUC 

Proposal

Reflective 

Paper

Capstone 

Portfolio

SLO 9:  Academic integrity

Class 

Assignments & 

Exams

Exams & Term 

Paper
Class Exams

Class 

Assignments & 

Exams

Class 

Assignments & 

Exams

Exams & Term 

Paper

Exams & Term 

Paper

Capstone 

Portfolio

Project Management

SLO 10:  Interpersonal and 

team skills

Peer Review of 

Team Skills

Project Client 

Feedback

Peer Review of 

Team Skills

Capstone 

Portfolio

SLO 11:  Self-regulation and 

metacognitive skills

Class 

Assignments & 

Exams

Class 

Assignments & 

Exams

Class 

Assignments & 

Exams

Exams & Term 

Paper

Capstone 

Portfolio

Center for University Teaching, Learning, and Assessment Sample Curriculum Map (Assignments & Embedded Assessments)

http://uwf.edu/cutla/



Alignment

• How do we ensure alignment between our 
assignments and a given learning outcome for 
a learning experience?

• How do we create assignments and activities 
that will elicit student demonstration of a 
specific learning outcome?



Verbs (and we don’t mean Bloom’s)

• Alignment and fitness of method occur in 
relation to the verbs identified in the learning 
outcome statement

• In your own assignments, what are you asking 
students to actually do or demonstrate?



Alignment also asks…

• What can we really expect of students in one 
course? 

• Where do students engage with these 
outcomes across a curriculum or collegiate 
experience and how are we capturing that 
learning?

• Where will it be practiced later? Is there a 
chance to try again based on feedback?



Considerations

• Who is responsible for students’ attainment of an 
outcome?

• How are we communicating these expectations 
to students and what assumptions do we hold 
about student ability?

• Course pre-requisites and their importance (or 
lack thereof)

• Course taking patterns

• Question: What do you teach?
– Answer: Students



Elements to consider in design

• Can’t take on too many outcomes in one assignment-
what are the outcomes? What are the verbs?

• Build and scaffold over time – how are you preparing 
students to complete the assignment? How does it ask 
students to integrate and apply learning? 

• Complete the assignment yourself – what does a ‘good’ 
response look like?

• Student feedback on assignment and involvement –
have them create an assignment….



Integration

• How do you integrate and allow students to 
apply learning?



Assignment Library 

• www.assignmentlibrary.org

Charrette process

Involvement of adjunct faculty

Culturally responsive assignments

http://www.assignmentlibrary.org


Starting Small

• Ideas on assignment modification

– Shifting audience (in writing assignment)

– Modify genre (blog, pamphlet, drama, graphic 
novel, poster, oral presentation, debate)

– Planning and timing of feedback

The “I didn’t learn anything in college” conversation: 
Content covered or concepts learned. 

Is it because we didn’t make it explicit?



LUNCH

TAKE TIME TO REFLECT ON WHAT WE HAVE DISCUSSED TODAY IN 
RELATION TO AN ONGOING INITIATIVE ON CAMPUS OR WORK THAT 

NEEDS TO BE DONE. AFTER LUNCH WE WILL GET IN GROUPS AROUND 
SIMILAR IDENTIFIED AREAS AND DEVELOP ACTION PLANS THAT ALSO 

INVOLVE INTER-INSTITUTIONAL COLLABORATION



Action plans



Institutional readiness
• How does this connect to other campus initiatives?
• Who is involved?
• What is the value and purpose?
• What is it that you want to accomplish?
• How to introduce to campus constituents?
Application 
• What from today could be applied tomorrow?
• How?
• How do you plan for sustainability?
Resources
• What do you need to do this work?

Action Plan Development



One does not simply walk into Mordor!

Action Plan Development



Institutional readiness
• How does this connect to other campus initiatives?
• Who is involved?
• What is the value and purpose?
• What is it that you want to accomplish?
• How to introduce to campus constituents?
Application 
• What from today could be applied tomorrow?
• How?
• How do you plan for sustainability?
Resources
• What do you need to do this work?

Action Plan Development



SHARE

Let’s pause to share and learn from 
others in the room



TAKE AWAYS

• There is no one “right” way to undertake this 
work

• Institutions consider what works, for their 
students, at this moment in time

• Institutions develop shared expectations 
through reflection and space for dialogue



Thank you!

Email: njankow2@illinois.edu

dmarshall@iebcnow.org

www.degreeprofile.org 

www.assignmentlibrary.org 

www.learningoutcomesassessment.org

Discussion

mailto:njankow2@illinois.edu
mailto:dmarshall@iebcnow.org
http://www.learningoutcomesassessment.org
http://www.learningoutcomesassessment.org
http://www.learningoutcomesassessment.org

